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Abstract 
In spite of the importance of listening practice in language instruction, English- Language classes in Iran still put emphasis on 
just reading and writing skills more than listening. Considering the significance of listening in foreign language teaching and 
learning it will be necessary to investigate the relationship between metacognitive awareness, authenticity of the materials and 
listening comprehension. In this study, we investigated the effect of authentic materials on listening comprehension of lower 
intermediate Iranian learners. The study conducted a survey of 50 Iranian students at Arak University, Iran. It was based on 
quasi-experimental design in which two groups are involved with one group receiving treatment. After the treatment, the test 
scores of two groups were compared to see the effectiveness of the treatment in the experimental group. In accordance with the 
effectiveness of instructional materials in the long run, it is important to synthesize the outcomes of this study in the light of 
pedagogical implications. With awareness of interest in authentic materials, whether they are prepared by the teacher or web-
based; we might help improve the students' listening comprehension level. A classroom implication for this is that authentic 
materials should be implemented in any foreign and second language classroom, as they may raise the learner’s metacognitive 
awareness in listening comprehension through authentic material. 
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1. Introduction 
    Listening is an active and difficult process in which listeners must classify sounds and lexical items and create 
meaning of them through their grammatical structures, verbal and non-verbal cues and cultural context (Berne, 
1998; O'Malley et al., 1989; Purdy, 1997; Thompson & Rubin, 1996; Vandergrift, 1998). Some scholars further 
anticipated that listening comprehension is a complex, problem-solving skill (Byrnes, 1984; Meyer, 1984). As said 
by Purdy (1997), listeners do not passively understand the words, but actively try to get the facts and feelings in 
what they hear by attending to what the speaker says, to how the speaker says it, and to the context in which the 
message is yield.  
 
    In spite of the importance of listening practice in language instruction, English language classes in many countries 
still highlight only the skills of reading and writing. This is especially the case of an English-as-a-foreign-language 
(EFL) situation in which the English language is taught as a subject at school and used only inside, but not outside, 
the classroom. EFL students are studying English in their home countries where English is not the main native 
language. Students who are from environments where English is not the language of the country have very few 
opportunities to listen to the real language; these students therefore are not familiar to hearing the language as it is 
produced by native speakers for native speakers.  
 
    This descriptive study examined how the use of authentic input in an EFL classroom eased or impeded students' 
learning in English-language listening. 
2. Literature review 
    If students are to use the language to communicate effectively in the real world, Rogers and Medley (1988) 
propose that students have to experience the language as it is used for real communication among native speakers. 
This can be done through the use of aural authentic materials in the language classroom. Furthermore, Gilman and 
Moody (1984) recommend that the teacher should use authentic materials in implementing listening comprehension 
training at advanced level and with students at the beginning and intermediate levels. 
    Attention in listening comprehension research is increasingly being directed at learners’ self-reports of their 
understanding and awareness of the processes involved in listening in another language (henceforth referred to as 
L2). It has been argued that awareness of strategies and other variables in learning can have positive influences on 
language learners’ listening development (e.g. Victori & Lockhart, 1995; Wilson, 2003).  
 
    There is a general agreement among researchers in the fields of education and L2 learning about the important 
role that metacognition plays in intensifying thinking and comprehension (Byrnes, 1996; Costa, 2001; Garner, 1987; 
Marzano et al., 1988; Sternberg, 1998; Weinstein, Goetz, & Alexander, 1988; Wenden, 1998). According to 
Marzano et al., metacognition is part of cognitive development, and is both a product and producer of the latter. 
 
    There is wide evidence that learners’ metacognition can directly influence the process and the outcome of their 
learning (Boekaerts, Pintrich,&Zeidner, 2000; Bolitho et al., 2003; Eilam & Aharon, 2003; Mokhtari & Reichard, 
2002; Palmer & Goetz, 1988; Schoonen, Hulstijn, & Bossers, 1998; Victori & Lockhart, 1995; Winne, 1995; 
Zimmerman & Schunk, 2001), including actual test performance (Purpura, 1997, 1998). Metacognition is also 
positively connected to motivation and self-efficacy (D¨ornyei&Skehan, 2003; Paris&Winograd, 1990; Schunk, 
2001; Vandergrift, 2005a; Winne, 2001; Zimmerman, 1990). Termed the “seventh sense” by Nisbet and Shucksmith 
(1986), metacognitive abilities are a mental feature shared by successful learners. Not only are these particulars 
aware of their own learning processes and perceptive of the demands of their learning tasks, they also have at their 
disposal a range of strategies that they apply and adapt in order to meet the requirements of different situations.  
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3. Methodology  
 
3.1 Participants 
 
    The participants of the study were 50 second-semester students (lower intermediate –level).They were 25 in the 
experimental group and 25 in the control group majoring in either English Language and Literature or English 
Translation. Their first language was Persian and had not been yet to an English speaking country, participated in 
this study at  Arak university Iran . They formed up a representative sample of Iranian EFL learners.  Students in 
both classes were placed as lower intermediate -level students because of their low proficiency /placement exam 
scores they sat at the beginning of the academic semester through OPT(Oxford placement test). Their age range was 
between 19 and 21. The students attended the class two days a week, for 1.5 hours, for ten weeks. Furthermore, they 
have learned English as a university subject for academic purpose not for communicative purpose. The students 
were notified that participation in this research would consist of their regular attendance in the language class. 
 
3.2. Materials 
 
    The first instrument for testing the students’ general proficiency was OPT test, The second instrument was 
Metacognitive Awareness Listening Questionnaire (MALQ) (Vandergrift, et al. Vandergrift, L., Goh, C. C. M., 
Mareschal, C. J., & Tafaghodtari, M. H. , 2006) to assess foreign language learners’ metacognitive awareness and 
perceived use of strategies in listening comprehension. The Metacognitive Awareness Listening Questionnaire 
(MALQ) is designed for researchers and instructors to assess the extent to which language learners are aware of and 
can regulate the process of L2 listening comprehension. For the purpose of developing the MALQ, we used 
Flavell’s (1979) model of metacognitive knowledge. Flavell defined metacognitive knowledge as “that segment of 
your (a child’s, an adult’s) stored world knowledge that has to do with people as cognitive creatures and with their 
diverse cognitive tasks, goals, actions, and experiences” (p. 906). Three categories of knowledge, representing key 
components in the process of cognitive self-appraisal, are identified in this framework. 
 
    The questionnaire contains 21 items, each item is rated on a six point Likert scale ranging from 1(strongly 
disagree) to 6 (strongly agree) without a neutral point so that respondents could not block. MALQ consists of five 
categories including problem solving (6 items), planning and evaluation (5 items), mental translation (4 items), 
personal knowledge (3 items) and directed attention (4 items). The validity of the questionnaire has been 
investigated by the developers using both exploratory and confirmatory analysis by a large sample of different 
foreign language learners including Iranians (Vandergrift, et al., 2006). 
 
 
 
 3.3. Authentic listening material 
 
    The teacher started an audio-tape containing a mini-lecture. Each mini-lecture ranged from 1.5 to 2.20 minutes 
with the mean length of 1.7 minutes. The mini-lecture declared a wide range of authentic listening including 
business, social, general science, and so on. When the teacher began to play the mini-lecture tape for the first time, 
she normally paused the tape after a few sentences, to ask the students to recognize the vocabulary items they had 
practiced during the pre-listening phase, before she continued the tape. After the students had listened to the whole 
mini-lecture for a few times, they did some exercises related to what they had heard. The exercises during the 
listening stage primarily involved indicating the main idea and the supporting details of the mini lecture. 
 
Then, the teacher played the tape once or twice so that the students could practice taking notes. Finally, each student 
gave a transcript of the mini-lecture to the teacher, such as getting specific information about some things related to 
the listening material, taking note and summarizing. 
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3.4.Procedures  
 
    The data of this study was collected in three different phases and sections. In the first phase, the participants were 
asked to participate in the listening proficiency test to determine their level of proficiency in listening 
comprehension OPT test. In the second phase, they were asked to answer the MALQ questionnaires in 15 minutes. 
Participants were told that the report of this research would not be notified  and the results of the inventory would 
not change their university grades. In the last phase, they listened to some authentic listening materials. The 
experimental group undertook the treatment; however the control group did not receive the same instruction. 
    The following were some of the metacognitive strategies taught: 
 
- Personal knowledge 
- Directed attention 
- Problem solving  
 
    The lessons built-in three main stages: pre-listening, listening, and post-listening. In the pre listening stage, 
students were provided with pre-listening questions for discussion. The pre-listening activities included modification 
and production of language items as well as planning and preparation for the activity to be undertaken in the next 
stage. At the listening stage, students did activities or tasks expected at practicing the strategies and developing 
skills. Each lesson has a quick review, as well as a dialogue or other types of audio exercises. When introducing a 
new strategy, the teacher makes examples so that students would view the strategy in action. The instructor also 
asked questions. Finally, at the post-listening stage, students were set tasks for strategy practice. They had additional 
practice to combine, expand and review the strategies, either in a different context or to produce an outcome such as 
completing worksheets or a summary 
 
 3.5 Experimental Group Treatment 
 
    The treatment was based on the model proposed by Vandergrift and Tafaghodtari (2010) and the model discussed 
by O'Malley and Chamot (1990). The participants in the experimental group participated in a 10 -week strategy 
training. Each session was held twice a week and took 90 minutes. Each week the participants listened to a different 
oral text. The steps taken during the strategy instruction period are as follows: 
1) The concept of language learning strategies was explained. Different types of strategies as well as cognitive, 
metacognitive and socioaffective were briefly explained. Some specific examples were given. 
2) This stage involved focusing specially on listening strategies. To make known students with hem, the note taking 
strategies were explained as an example. Because the spotlight of focus was on metacognitive strategies, the 
metacognitive listening strategies were described. 
3)  Intructor told the students the topic of the oral text and they wrote it on a piece of paper. 
4) They were requested to brainstorm the kind of information they might hear and wrote it on the paper based on 
their background information. They also wrote the related vocabularies which they predicted they might hear. This 
prediction part was done in pairs or in small groups.  
5) After finishing their predictions, the participants listened to the text for the first time. They wrote any other new 
information they heard and understood, too.  
6) At this stage, the participants worked in pairs to compare their predictions and the information they 
comprehended. They were encouraged to discuss points of confusion and disagreement, modify as required and 
decide the parts of the text and information that would require careful attention during the second listening. 
7) The participants listened to the text a second time. They tried to make sense of the point of difficulty raised after 
the first listening, make correction and compose the new information they got on the paper. 
8) Then they were engaged in a class discussion to verify their understanding of the text and how they succeeded in 
the procedure of comprehending.  
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9) Students listened to the text for a third time focusing specifically on the information told in the class discussion 
which they were not able to understand before.  
10) At last, each student did a personal reflection on the listening practice, noting any strategies they would apply in 
the following listening. 
 
    After the treatment stage was done, another listening comprehension test with the same level of difficulty was 
conducted  to both experimental and control groups to observe whether the strategy instruction had any effect on the 
participants’ performance or not. 
 
 
4. Analysis of Data 
  
    After the data-collection procedures had been completed, all the audio-tapes were transcribed into typed 
manuscripts. The notes of the class observation were also typed. Then, the researcher noted the activities that were 
going on at each minute interval of the tape of classroom instruction. All the transcribed manuscripts were coded, 
using codes, and examined according to the proposed fundamental research question which asked how Meta 
cognitive awareness can be raised in students’ listening comprehension by using real-life listening material in 
English classes. SPSS (Statistical Package for the Social Sciences) is a computer application that provides statistical 
analysis of data which was used for analysis of data. 
 
5. Result 
 
    At every stage, prompting, questioning, and modelling techniques and strategies were constantly used with the 
instructor to increase students’ awareness. This was done to show, talk about learning, and help students to reveal on 
what they had done, how they did it, and how well they had performed. This is in accordance with Wenden’s (1985) 
suggestion that instructors need to expand their role by taking on a guiding, questioning role which involves 
informing students about language learning, what they are doing, and how they are going to do it. 
 
5.1. Directed Attention Strategies 
 
    Students’ capability to direct their attention to a subject matter is an important strategy to enable comprehension, 
especially during long lectures. This is supported by Kaplan & Berman (2010) who point out that both our 
“executive functioning” and self-regulation are important factors that enable us to consciously control our attention. 
Analysis of the questionnaire shows that the students were able to use this strategy. They did not give up and stop 
listening when faced with comprehension difficulties during listening. Example: I focus harder on the text when I 
have trouble understanding. 
 
5.2. Problem-Solving Strategies 
 
    Problem solving is a method of investigation. It is a vital approach to acquire solutions to a trouble to help 
students in becoming successful language learners, it is vital that their problem-solving abilities are improved. The 
most used problem-solving strategy was using words that the students knew to guess (predict) the meaning of 
unknown words. The questionnaire result also shows that only a small number of the students adjusted (set) their 
interpretation when they understood that they had guessed incorrectly. Example: As I listen, I compare what I 
understand with what I know about the topic. 
 
5.3. Person Knowledge strategies 
 
    Wenden (1991, mentioned inVandergrift, 2002) says that one type of metacognitive knowledge is personal 
knowledge, which refers to awareness of the cognitive and affective factors that help learning and what learners 
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understand themselves as learners. Analysis of the questionnaire revealed that small group of the students found 
listening to be the most difficult language skill compared to reading, writing, and speaking. A majority of the 
subjects also viewed listening as challenging. Example: I find that listening in English is more difficult than reading, 
speaking or writing in English. 
As this research was the qualitative one , we did not go through deeper statistics ,although we had statistical analysis 
as well. 
 
 
6. Discussion 
 
    The results of the study expose that directed attention, is often used and personal knowledge and problem solving 
are sometimes used in the category of metacognitive strategies. Besides, there are differences in the use of 
metacognitive strategies between successful and unsuccessful listeners. These differences are in the use of directed 
attention, problem solving and personal knowledge strategies. 
 
    The primary goal of this study was a metacognitive study; on the effect of authentic materials on listening 
comprehension. Upon completion of the course, the participants’ notes were collected for analysis and compared 
with predetermined codes to identify emerging related themes.  These predetermined codes consisting of unity, 
coherence, summarizing and note-taking served as surrogates for listening skills.  
  
      Based on the analysis of these data, most of the participants had developed summarizing skills as evidenced in 
their note-taking by showing improvement in their notes from earlier sessions to the later sessions. As for the other 
codes, ¾ of the participants complied with unity, 3/5 complied with cohesion, and 3/5 complied with note-taking.  
The students sometimes took notes or wrote down something as they listened to the tape. However, what the 
students had on their notes was basically a copy of what they hear. 
 
     They usually had problem in understanding the mini-lectures (audio recording) because of the lecturers' rapid rate 
of speech and use of different vocabulary items. The students, on the other hand stated comprehending more content 
after they repeatedly listened to the same mini-lectures. 
  
     The analysis of data obtained from metacognitive strategy questionnaire, exposed that the metacognitive 
strategies EFL students frequently used were paying attention when someone was speaking English, and asking the 
other person to say again if they did not understand something. My research also revealed that implementing 
authentic materials in EFL listening class heightened the students' attitudes towards language learning.The findings 
of this study indicated that listening comprehension in EFL students appeared to have improved after they had 
experienced authentic listening materials in class. 
 
  A conclusion is that authentic materials should be used in any foreign-language classroom. Lund (1990) 
recommends a drift toward bringing classroom-listening instruction and practice as close to real world listening as is 
possible. In conclusion, since a goal of classroom listening is to prepare students for real-life listening outside the 
classroom, it is necessary to apply authentic aural materials at every part of language instruction. 
 
    It should be emphasized that metacognitive knowledge also plays an important role in English learning. This 
result is in line with earlier studies that metacognitive awareness helps facilitate English learning in general. We 
consequently conclude that developing students’ metacognitive knowledge can assist and increase their English 
proficiency. 
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